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Executive Summary

This report provides a detailecomparativeanalysis from preand postsurveysfielded to teachers across lllinois during regional
professional development sessionsgarding the implementation of a new stat@le civics(educatior) law. The trainings were
conducted by McCormick Foundation’s Illinois Civics R20@am in
teachers across 9 different PD locations attendedst#teainings.

Overall, the training sessionshadthed i r ed ef fects, which were to increase teache
increase knowledge and confidence about the pedagogical tools that the new law encourages teachers to use in their classtooms
reinvigorate their belief irthe power of civic learninglmportantly, more teachers reported feeling confident about incorporating
controversial issues, civil discourse, service learning and simulation after the trairiegoroportion of teachers who felt confident

about incorpaating service learning more than doubled, from 34%-BE to 75% pogPD. Importantly, far more teachers felt

confident that they could now align their new lessons with the lllinois Standards as a result of receiving the tétcorgling to the

suvy results, the training also enhanced the teacherhselders,abi | it
and helped to build regional networks that they can rely on in the futu@ontinuing to build on this peeand mentorcentered

networks supported by resources and clear communications, appears valuable to the tededersnentors can work with teachers

in their region to concentrate efforts on building local peer networks and resources to specifically help teachemnost pressing



challenges in their classroonf®ostPDmajority teacherdeel comfortable using online platforms for peer learning and this can be an
additional avenue to provide quick dreffective support to teachers.

The areas and topics teachers vidilike more support in vary by regioRor instance, préraining, 52% teachers in Carbondale and
60% in Lombard were confident about using simulations and-frasting 80% teachers in each region were feeling confident about
them. However, around a fif of the teachers (22%) across the state are still not sure or very confident in using simulations,
particularly in Joliet (33%), Bloomington (31%), Macomb (25%), and Charleston S&#ayly, there was also a large variation in
teacher confidence abdueaching out to local leaders and supports for either assistance or resources; all teachers in Lombard were
confident about such communication but $46 teachers ihincolnshire and Dixon, and -336 in Charleston and Carbondalere

not confident of suctiocal support.

The top findings from the analysis are:

1 Majority of the eacherq73%) regardless of regionyere motivated to attend the trainings for adwbnal resourcesPostsurveys
show that teachersvere very grateful for the wide repertoire of resrces shared and particularly that they meemodeled during
each sessiarMost teachers across the statdso attendedhe trainings to prepare for the new lllinois Social Studies standards
(69%) and better understandhé new state legislation (62%)

1 PostPD teachers placed higher emphasis othe importance ofall pedagogicastrategies discussed during the sessions. More
than 90% of teachers across all regions rated thRhedgRD3as “vel
4% ofthe teachers across PD locaticasofeel really confident in teaching about the 2016 electand integrating civil discourse
on controversial issues in their classire than 70% teacher feel confident using simulations and incorporating servicénigarn
across all regions after the PBIithough, a quarter of the teachers (28%) are still not confident about simulations or service
learning

1 The key takeaway for teachssicross the state was a better understanding of the, ltve new IL Social Studisgandardsand the
prescribed instructional strategiesMajority teachers (88%) after the training felt confident that they could make the case for the
benefits of civic learning to a wide range of stakeholders

1 The challenges most teachers cited were pcealhle in many ways; these included time and resource constraints and lack of
administrative support. A small community or town was seen both as a source of strength and a challenge by teachers



1 A number of teachers emphasized the critical importance of peéworks and communication, particularly the connections they
made at regional training sessions. However, across the state, 23% teachers are still unsure about such peer networks and 28%
are not sure about reaching out to local leaders for assistancesmurce identification. This is an area that the local peer mentors
can support through their redar interactions with teachers

1 Given that postPD more than 70% of the teacher feel comfortable using online platforms forleaering, this could be one
source of quick and regular professional development support. There can be webinars, twitter chats, or discussion sedes arou
topics teachers find most challengiagross the regions

Introduction

The legislation requiring every lllinois higithoolstudent to compkte a semestetongcivics course has taken effdbis fall. The law
requires that the civics course is taught through besictice pedagogical strategies linked to current and controversial issue
discussions, servidearning,and simulation®f democratic process The responsibility fothe implementationof the lawfalls with
the lllinois State Board of Education, its Regional Offices of Educatioevantuallywith school districts and high school teachers.
TheMcCormickoundationhasled effortsto provide support foimplementationfocusingparticularlyon professional development
to teachers across the stateThroughregional civic engagement hubBcCormick is bringing togethgreer mentor teachers,
institutional partners and civiceducation partnerso create the backbone of the state civic education ecosystBeer mentor
teachers were recruited in the early part of 2016 and pded a 4day intensive training in Bloomingtédormal in June, 2016. This
training wasled by McCormickF o u n d alliinois @ivics teanmcluding ShawnHealy, Mary Ellen Daneeland Barb Laimins in
conjunction with civic education Providers such as Facing History and Ourselvasstiiutional Rights Foundation Chicagmd
Mikva Challenge.

A similar2-daytrainingmodel was rolled out for local teachersrime regional huls' from mid-Juneto the end of July.ShawnHealy
and Mary EllerDaneelded the foundational training segmentsr each regional sessioepending on the locatiorsometraining
moduleswere conducted by the localeer mentors(2 for each regionand the civic education partnetsThe trainings were hosted

1These regions include: Lombard, Joliet, Carbondale, Edwardsville, Macomb, Charleston, BloeNongiain Lincolnshire, and Dixon. Hidlsiwas another location but was
cancelled due to low registration.

2 Civic Education Partners include: Constitutional Rights Foundation Chicago (CRFC); Facing History and Ourselves;igivasgalchileg with Primary Sources, Library of
Congress kttp://www.illinoiscivics.org/partners/partners



http://www.illinoiscivics.org/partners/partners

by institutional partners at each location such as local universities (e.g. Eastern lllinois Univeosigydfir h e  sRegiohat Offge
of EducatioA.

CIRCLE fielded prand postsurveys ireachregionaltraining locatiorto deter mi ne change i n teacheofs’ <con
core instructional strategies detailed in the new legislatidhe response rate for thausseysdiffered for each locatioras shown

below (Figurel). Overall,237 teachers attended the regional trainings across the stdiablel). 144 teacherscompletedthe pre-

surveyé across all regions aricb8teachers completed the posturveys. The evalation team wasble to match thepre-postsurveys

from each location to conduct a paired samplest with medium effect size for different categorielaborated in the rest of the

reports.

Tablel: Number of Regional Training Attendeés

Dixon 9
Lincdnshire 29
Bloomington-Normal 19
Charleston 29
Macomb 32
Edwardsville 22
Carbondale 55
Joliet 19
Lombard 23
Total 237

3 List of Institutional and Financial Partnergtg://www.illinoiscivics.org/partnes/partners>

4157 teachers took the prED survey; 13 surveys were deleted due to duplication or incompleteness.

5166 teachers took the pod?D survey; 8 surveys had to be deleted due to duplication or incompleteness.

6To conduct a paired sampldeést , we needed i nformation about t he 1t e a-wuvey I44teacharsn@ovided mmmesinshe-men an | D
survey and 131 provided it for the pestirvey. Hence, the numbers for the graphs and teacher responses throudterdport differ from the itest sample numbers.

7 Attendance is calculated from the regional trainings registration sheets
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Figurel: Number of Survey Responses
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Teacher Motivation to Attend Training

Most teachers across all regions were initiallytiveted to attend the regional trainings toetter understand the new state legislation
(62%) to prepare for the new Social Studies Standa®®%) and particularly to explore additional resources for a variety of
instructional strategie$73%). For insince, more than 80% of the teachers in Carbondale, Edwardsville, and Macomb wanted to make
they were prepared for the new state social studies standards. A majority of teachers, regardless of region were loaétditidoal
resources, particularly teaeins in Joliet (90%), Edwardsville (86%), and Lincolnshire (80%).



Figure2: Motivations to participate
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62% of the teachers across all regiavare also interested in learning abowew ways of teaching elections and electoral engagement
notably 7080% d the teachers in Carbondale, Edwardsville, Bloomington, Lincolnshire, and Dixaxtdition, 426 of the teachers

were interested in learning innovative ways to incorporate service learning in the curriculadmas in Carbondale (50%) and Joliet
(60%) A number ofteachers (39%) said an added incentive to participate was professional development credits they could receive
particularly in Charleston (79%) and Dixon (7.1&4ifth of teachers(20%)were additionally looking to build a stronger peer support
network. 20-30% of the teachers in Carbondale, Macomb, Joliet, and Lincolnshire were hoping to develop a peer network through



their regional training. A small number of teach€t4%) said they were required to or strongly encouraged to attend by thiedrosc
or district leadershipparticularly in BloomingtoiNormal (29%) as well as 21% of the teachers in Charleston and Macomb

Importanceof Teaching Strategies

Around 80% ofhe teachers across all regiosaid they currently use discussion of contrsral public issugasateaching strategyn
their classroom and 50% incorporatesimulations of democratic processes (e.g. mock trials, legislative hearkigg)st half of
teachers 49% alsoincorporate electiorrelated activities in their classes ¢e.debate watching, creating voter guides) amdhird
integrated project-based, actiororiented service learning fa their teaching.

Before and after the professional development in each region, we asked teachers to rate the mepoofaligning lessos tonew

frameworks and standards (e.Danielsonnew state social studiestandards)and use ofbest practice instructional strategies (e.g.
simulations, servicéearning, etc.)Before the training, across all regiom§%or moreteachers ratedthese t r at egi es as “ e
i mportant” or Theremaning werp mostly ansdre of how important they felt these strategies t@éxticularly

about integrating service learningfter the PD sessiongeachers place an evenhigher emphasis oall strategies discussed during

the sessions As the graph below showsiore than 90% of teacieaco s s  a |l | regions rated these as

i mp o r aftarrhe training The onlyexcepton beingthe case of aligning lessons withh e Dani el s owhéres20% r a me w
teachers across all regionsyere still unsurehow important this wasThis was particularly true for teachers in Lombard (60%),
Charleston (43%), Joliet (33%), and Lincolnshire (27%) where teachers were not sur¢haboytortance of theDani el son’ s
framework postPD.

Thispositive attitudinal changes confirmed by the pairedample ttest conductedfor all regions that shoed a statistically significant
changeg(p<0.01)n each category The only item without stagtical significancewds Te ac hi ng t h tsee2daled redtultse ct i o
in the appendix)



Figure3: How important are the following teaching strategies to you?

(Pre-PD Survey) (Post-PD Survey)

Lessons aligned wiith new IL SS standards . 16% 50% _ I 7.6% 50.6% _ Lessons aligned with new ILSS standards
Forming Good Controversial Issue Qs I 13% 66% _ '.5% 57.6% _ Forming Good Controversial Issue Qs
Lessons aligned with Danielson's Framework . 31% 5% _ I 19.2% 18.1% _ Lessons aligned with Danielson's Framework
Service Learning aligned with the Curriculum - W% 45% _ l.!!ﬁ 59.5% _ Service Learning aligned with the Curriculum
Teaching the 2016 Election I % 1% _ L 3% D reschingthe 2016 lcton
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Subsequently, there somevariation in the propaion of teachers rating the importece of the pedagogical strategies pend post
training.For instancefor the instructionalstrategy ofusingsimulations of democraticrpcesses30% of thd.ombardteachersbefore
thePDsessionhought it was “batxd%de soaftehe traimng b Caromdale, on the other hari2i,% teachers
pre-PDf el t si mul ati ons were *“ elaObiteacheredod®D.i mport ant compared to

Similarly, 43% of the teachers in Dixon ratedorporating controversial public issue discussiorf\asyimpo r t am“éxtremely
important” pre-PDand 100% rated it as such after the sessid@@@mpared to 86% of the teachers in Charleston who already rated
controversial i ssue discussions as a “very ierrprong and altoftheror *
rated it as such pos®PD.

e X



For including and aligning service learning with the curriculum, around 71% teachers in MaedriiB% in CarbondatBought it
was very or extremely important and all of thgih00%)rated it as such aftr their respectivePDsessionsin Charlestonhowever
none of the teachersthoudls er vi ce | ear ni ng whebre thetrainimgeamld9%ythought pocafterwardst ”

This pattern ofcrossregionalincreased sense of importanéer pedagogichstrategiesdid not hold forteacher attitudes related to

teaching the 2016 electiofor instance prior to PD 26% of the teacheiia Lincolnshirgatedteaching the 2016 electiondse x t r e me | y
I mp o r in thairtclassrooms and 64% of them rated it theme afterwards. However in Edwardsville, even though the overall
proportion of teachers whaohought the teaching the current election wasery’ or “extremely important increased from 92% to a

100% after the training; the proportioaf teachers whothog ht it was * e xfellifrermtd% lpeforie the PDrtd 38% t
afterwards.

Similarly on aligning lessons with new and existing standards, theresoas variatiorbetween locations. For aligning lessons with

t h e D asfiamdwesrlg thée was a 1 percentage point increase in teachers from Blooggam-No r mal who t hought i
important” o r “ e mnportamtrtogheiytéaching. Howevein Charleston, there was a 7 percentage point drop in teachers rating

t he Dani el son’ stant anch43% of the tkachars theremvpre gtill unsure of its importance after the training sessions.

On the other hand, there was a sizeable change in teachers rating tleetempe of aligning their lessons with the new lllinois Social
Studies standardscaoss almost all regionsnost notablywith a 32 percentage poirdnd 48 percentage point increaselixon and
Charlestonrespectively.

Teachemunderstanding anccomfort level

Teachers were asked to respond to their comfort lemadl understanding regding state and local resourcesvailable to themas

well as the value of the instructional strategie®deledduring the trainingsessionsHKigure-4). Onesignficant change in teacher’

attitude postPD, regardless of regional locatievgsthat they felt they had more knowledge and information to connect to local and

state resourceshat support civic instruction. There was41 percentage point increase for thoso' agr ee d’ or ‘“stron
with this statement In the postsurveys from Edwardsial for instance, 86% teachefslt more connected to regional or state
resourcescomparedio 14% beforeThe majority of the teachers (88%ross all the regions also faelore equipped to make the case

for civic learning and its benefits to a widgngeof community stakeholderafter the trainings This is compared t61% before the

PD sessions:or example n Joliet 30%of teachers agreed or strongly agreed that theyuld make the case for civic learning before



the training and 50% teachers were unsupostPD allof the teacherg100%)in the survey agreed that were equipped to argue for
its benefits.

Across the regiaal trainings teachers felt much more comfortabédter the PDmapping their lessons to new and existing frameworks

such as the newvstate social studiestandards with a 36 percentage point jump from befoire.BloomingtorNormal, 83% of the
teachers ‘agreed’” they could map their | ess dvesall veachens alsodelth st a
more at easeusing online platforms for peer learnirffrom 50% to 73%). For example in Charlesi@®b of the teachers felt they

could use online platforms after the training compared to 43% of the teachers before.

Figure4: How much do you agree or disagree with theatements?

(Pre-survey) (Post-PD survey)
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Generally across regions, teachers felt more comfortable using instructional strategies such as integrating civil discourse o
controversial issues (from 71% to 93%) and using simulations in the classroom (from 55% to 79%). For instemt®,/i%Deachers

‘agreed or ‘strongly agreetithat they understood the value of controversial issue discussions in the classroom before the training and

all the teachers (100%) felt as such afterwards. InJplietP D 40 % t eac her s Wwwg@ickareappropriate mpicfok n e w h
discussion and all of them felt they could do so afterwards. Similarly, 89% of the teachers in Carbondale who (filisestirgey felt

they could facilitate controversial issues discussions in the class compared tehtb8hok the presurvey.

This trend across the regions in teacher’ s incr eas eadalable mf or t
to them is confirmed by a pairesample ttest across these categories. The results are siediby significant (p<0.05) across all
categories listed The only exceptiontsh e st at ement of “my school | e a ddevelgpmenpin i s v e
teaching civics.”

Teacher Confidence

Teachers across all regions had a considieragain in their confidence in usirggstpractice pedagogidastrategies, aligning their
lessons to new state Social Studies standards, and seedutrigcal and state resourceshe paired sampletest showedstatistically
significant (p<0.01) resulta each category listedelowin Figureb.

The postPD surveysacross all regionshowteachers generally felt much more confident about using the teaching methodologies
prescribed in the new state law, particularly integrating service learning into lggsons.Overallposttraining, 75% of theteachers

fet“ confi dent” 0 rincdrperatingyserndce tedrning across”all regioasdl percentage point increase from their
confidence level before the trainindgdowever, aquarter of the teacherg25%) across the statare still not sureor confidentabout

integrating service learning in the classroorferinstancepre-PDin Joliet,only4% of t he t eacher s weerye f eel
confident’ about ntegrating servicdearning intheir lessons but after the -Bay training they were all100%)feeling confident.

However, in other regiona sizeable portion of the teachers were not very confident about it such as Lincolnshire C3&¥g¢ston

(33%), BloomingtoiNormal (25%), and Macon(B2%).



Figure5: How confident are you in doing the following in relation to your classroom teaching?

(Pre-PD surveys)
Reaching out to local leaders and supports _
Using peer network to seek out solutions/models of best pracitce _
Aligning your lessons with the new IL S5 standards _
Aligning your lessans with Danielson's Framework _
Integrating service learning into your lessans _

Teaching the 2016 Election

Using simulations of democratic processes

Conducting contraversial public issue discussions
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Forming good controversial public issue questions
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94% of the teachers across PD locations alsoviest confident in teaching about the 2016 election after the training, with 30
percentage point incrase from before the trainings. For instance in CarbongaéePD,70% of the teachers felt confident about
teaching the 2016 electioand 92% felt such after the training. In addition, most teachers (87%) after the trainings feel confident in
conducting catroversial public issue discussions and forming good questions for it. All the teachers in Joliet and Dixon, for example,
felt confident about both forming questions and conducting such discussions after their respective trainings. HowevertHe3% of
teachers acrosallregions are not so confident aboirtcorporating controversial issue discussion in the classroom with ab8ab20
teachers in Lombard, Carbondale, Bloomington and Lincolnstiiransure about conducting such discussions.



After the regonal trainings, here was a 2%ercentage poinincrease(from 54% to 79%) n t e a ¢ h e r is dsingcsinuldtionsl e n ¢ e
to show democratic processes in the classroior instance, ge-training, 52% teachers in Carbondale and 60% in Lombard were
confidentabout using simulatiomand posttraining 80% teachers in each region were feeling confident about thémound a fifth

of the teachers (22%) across the state sti# not sure or very confident in usirggmulations particularly inJoliet (33%), Bloomgton

(31%), Macomb (25%), and Charleston (23%gure6 belowshows the percentage point difference in teacher confidence levels

before and after the training. For exampfst-PDacross the statehere was an inaase of 25 percentagpoints and 9 perentage

points in teachers feeling “conf i de routfolocldedders and supports forragsistaheen t 7 1
with teaching challenges

The largest differenc&43p oi nt s) i n t e a c-RDesessions vas ingilingdheimessons with she new IL Social Studies
standards8 6 % of t he t e ac h evergcorifigest About incorpdrating tennew state istantiards after the trainings

This is compared td3%who answered similarligeforethe training The PD sessions across the regions effectively demonstrated

what the new | aw is and how teachers can align theiroKessons
For example, all the teachers in Joliet and Bloomington and more&b6&6 in Macomb, Charleston and Dixon feel confident about

the new state standards and their lessons.

Overall, more than 70% teachers have also received ideas on how to use local networks and resources to seek out delatioing to
challenges as wedls reach out to local leaders for support. Across the state, 23% teachers are unsure about such peer networks and
28% are not sure about reaching out to local leaders for assistance or resource identification. For instance, all treitebohdyard

and Joliet trainings sessions felt confident about using peer networks; however around 30% teachers in Carbondale and Dixon were
not sure of them postraining. There was also a large variation in teacher confidence about reaching out to local leaders ani$ supp

for either assistance or resources; all teachers in Lombard were confident about such communication38at tddchers in
Lincolnshire and Dixon, and-33% in Charleston and Carbondale for not caaritdof such local support.



Figure6: Percentag Point Difference in Preand Post PD Teacher Confidence

How confident are you in doing the following in relation to your classroom teaching?

Reaching out to local leaders for assistance/support

Using a peer network for solutions/models of best pracitce
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Key takeaways

Before the trainmgs, teachers were asked what they hogedtake backio their classroomd$rom this opportunity. Most teachers

were lookingtog et a “bett er uawdandtpd/saatediesfogintegrbtingitleem intb (my) classrdomMany t eache
were al so hopi ng @& o dettér bosnectiond, betteridedsotnceator porate instructi on;
learning or simulations in their class.

In the postsurveys, regardless of regional location, the trainfhngr passed teacher s’ expectations.
awesome! For the first time in 21 years of teaching, | feel supported and have a network of people to rely and gosistéocas
Moreover, democracy is a verb and | am EXCITED about teaching my classes in a totally diff§rent wa
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Themaj ority teachers also mentioned a better unmdentsand standdrdsn g o f
particularly around implementing service learning. Most teachers really appreciated the amount of resources shared arldrpartic
that they were modeled during the sessions. A teacher mentioned that for him/her the greatest beasfihat“ [ m] ul t i pl e,



resources are available for teacli®rto use in the classroom [and] presenters modeled the resourd®ssides resources and

knowledge, many teachers also stated that they felt more confident in trying different strategieseoaecth e r  ving inade, “ha
confidence toteacrmbout controversi al Il ssues” and another said, “Ih]o
teachers really |Iiked the Question For mul amainoyn iTdeecahsnlilgue and

In the post-PD suveys, teachers weralsoaskedthe one new action thewere thinking aboutis a result of their participation in the

training. Most teachers answered witpedagogicaktrategies introduced in the sessions particularly satiahs, service learning

ideas, QFT, Root Causes, #imelfour corners debateAs one teacher remar ked, “service | ear
as it once wasshewihlbusngot REMT s s aobdi n't Manydeachersalso memtioned tha"soapbox
challengét hey were thinking of wusing and others echoed”Anadded ac her
takeaway fora number ofteachers was ammunicating and collaborating with other teachers ireithschool andeaders in their
communityOne teacher said his/her key takeaway was “involving mo
cowor kers on benefits of civic learning.”

Strengths

PostPD teachers werasked to relate thee strengths they could see in their region when thinking about implementing the newg civic

| aw and tGivies idBddkTde mokt common response from teachers was the various kinds of support they had from their
school admi ni sekrna tti” o nc,ostatetioaad dfficydistodalanstitutional partnergsuchasEIU, WIU, Paul Simon

Institute), and great resources from thidinois Civicseam and local networksAs oneteacherlisted thestrengthsin his/her region

“1. Communi2 hocal®fiigaearsty t o access them 3. Administration suppor

Most teachers stated that a small town/city meant a ctheose <co
ability for [my] students to engage with the governmentoh e t ownshi p.” Ot her teachers noted 1
|l ocally through this training asTewehlrasatbkbe Mmampienedsttoome
net work with” and “ de mo asoara @f steecgth  ariplementing tha peivicselayviamd istate stasdards.

Many teachers also mentioned that one strength they swawew in i
needtobedoing I n addition,d mamy" drearctiezesd nottiedent basetudveht | mwgar e

of i ssues particularly through soci al media and theisrfor®desir



students to devel opcictiivziecn sshkiipl”l st harnodu g“hd €“vsetluodpe n t i nvol vement
outsideclass A coupl e of teacher s mamiatve aseadeachae said thg threewstpepgths in histherr s u
region were, “engieegpadaltssiticpdde nAshasdppbrteachers also mentione
and “diversity in thought” as a source of strength in their

Regional Strengths Teachers noted after Training

& Ability Accass Active AdmInIStrathn Area Assisl Awarenass Back Base Benefit Bringing ClVlCS Civil Class

Closa Collatoration Commitmeant CO' ' “ ' Iunlty Concepts Contant County Current Curriculum Dedicated Democrac

Department Desire Develop Discussing District Education Eiu Election Engesged Excited Existance Free Fulfilled Give Good
Government Great Grow Hands ldeas Implement Importance Incorporate Information Interest Involvement lssues Kids Knit Lake

Leaders Learning Local Lot Maks Meet Mentors Network Number Officials Opportunities Peer People Place Political Proximity

Region Reguirement RGSOUFCGS Responsibility Roe School sarvice Shars Small Social Sources Staff Strong

StUdentS Su DDO rt Takes | €ACHErS Tesching Things Topics Town

Bottlenecks and Challenges

The most comran challenge, expectedly, citdyy teachers was time and resource constraints. The lack of time was both in planning
and prepping for implementation of a civics course to meet all requirements as well as lack of class time to coveriallressenal.

As one teacher aptly said, ‘O do not see any barriahess—t hat
time.” The r esour c elass zasshatrwateorsmad ortaodarge Technology waslsoa challenge in mangchools.



The other oftcited challenge by teachers whmsv student interest and engagement in class and laickdministrative support. These
areas seem to be a source of strength for teachers in some schools and a major bottleneck for teachers ggathal schools.

Teachers said the major chall enges tmnded’he” mmd taiswsa toiommg wefr ed € mte 4
“students do not valwue civics” and “maki ng s procdsg n tTse arceneelrisz ea |
realized that many students had difficultys e ei ng r el evance of government in their | i\
buy-i n across staff,” “resistance from teachers,” and “reluct al

Regonal Challenges Teachers noted after Training
Accaptance Activities Adding Administration Apathy Area Attand Board Budget Buy Challenge Change CIVICS Ciasss Classroom Close

Collaborata Comfort Communlty Constraints Continues Controversial Current Curriculum Departments Devote Disconnect Distance

District Divarsity Election Engaged Find Fraquent Funding Government Group High Ideas implement importance Incorporate

Interest Involvement Issues Keeping Kids La Ck Law Leaming Level Limited Local Low Maintaining Making Meat

Money Motivation National Opportunities Overwhalmed Parents Paople Person Plan Politics Population Preparation Preps Problems

Region Required Resistance Resources SChOOI Science Service Sat Simulations Small Social Start State

StUdentS Support TeaCherS Teaching Tech Technolegy Term Things Tl m e

A similarparadoxis also apparent in community support where many teachers believed a small community provided strong local
connections for |l earning and ci ti z emaphahglenge laosua canmunites ocan bet e a C |
resistant to change angg ar oc hi al . As one teacher sai d [H niadets ofcsmall ltowe n g e s
c o mmu n ivercomiag.the political climate in the state that could discourage youmgples[sic]view of importance’

Teachers also cited external factors that were challenges such as lack of fudldssgpom sizeand highrisk students from
underprivileged backgroundsiowever, they felt that they could not control thes®ne teacher e mar k e d “Our di st
t hrough major cutbacks. Class sizes will be | arger Amothér t he d



teachers said the biggest challengewashi gh poverty/ | ow ac h i averageseSitudents unuspdaa neady ofwi t h
the elements of the new requiremerit

One teacher also mentioned the lack of diversity as a challenge toward implementing civics and ciVitaskiltsa very homogenous
student population means that there ardimited set of viewpoints which get expressed in the classroom. This makes discussion more
chall enging because there is | ess opportunity for students t

Additional Support

Posttraining teachers were asked to share amgditional supports or resources they think they will neéat successful
implementation ofthe new civics law and requirements in their regitdostteac her s sai d t hey didndrt need
were “not sure yet?” whoanti ntgh enyo nwtohusl.d A somgpumicewete praviddd aitlea ktafigoeat
resources” and another said, “1 f e e l” Many teachers algo Ipredictably mendianedn o w  t
“more | el“smmnr e ltarnasi noiondgh d s* @d iwtaiyrsu ggd e d u asadditianal guppormmu ni cati on”

Teachers also wanteadditionalavenues for peer collaboratioand networking opportunities; mor e connecti ons wit
teaclhrmt sdnti nued cont act Theytdre happyhtdrave regrmal menwors thay noaltegularlycontact.

A teacher shared, “1 I|like having a teacher ment or ctebsdotthel <c an
mentors which they are more than wilingtogivT'e acher s al so requested more time to “pr
an aligned curriculunand asked for differenttypes @ s si st anc e-byssucelp aad i“gsmntmemt wi th Dani el
sequencing all of this cool stuff!”

In addition, tachers pointed out that they would needa s s es s ment strategies” and “easy t«
learning” Lastly, many teachers added that theywouldnbéed | p i n getting their staff on boar

(the) district/building staff”™ for successful i mpl ementati on



Conclusion

The survey results show that though there is variation between regions across theestatg region showed a positive change in
teacher comfort level and understanding of theeM as well as the confidence to implement the prescribed pedagogical strategies
aligned with state standards.

The surveys show that many teachers across the state were already using the pedagogical strategies including discussions of
controversial issue@0%), simulations of democratic process (50%), and eleatiated activities (49%). A third of the teachers (33%)

were integrating some projedtased, action oriented service learning in their classes.-PDsbne of the largest changes, regardless

of regional training locations, was the higher emphasis and importance teachers placed on all of these strategies-FDspasys,

across all regions, show teachers generally felt much more confident about using the teaching methodologies prescrbeevin th

state law, particularly integrating service learning into their lessons. OveraHltpadsing, 75% of the teachers feitonfident o r
“very c moorporating service learning across all regions; a 41 percentage point increase from tieiecon level before

the training. However, a quarter of the teachers (25%) across the state are still not sure or confident about it.

Generally across regions, teachers also felt more comfortable using instructional strategies such as integratiisgotixsle on
controversial issues (from 71% to 93%) and using simulations in the classroom (from 55% to 79%). Although, a fifthabfettse tea
(22%) are not confident about simulations and 13% are not sure about integrating controversial issue discusis@nkssroom.
94% of the teachers across PD locations also feel really confident in teaching about the 2016 election after the trédin8®, wi
percentage point increase from before the trainings.

Besides illustrating begiractice instructional stri@gies, the PD sessions have done a great job in explaining the new state Social
Studies standards and how teachers can align their lessons and teaching pradtite Wie largest difference (480i nt s) i n t ea
confidence posPD sessions was inigaling their lessons with the new lllinoBocial Studies staadds. 86% of the teachers feel
“confident’  @ary cdnfident about incorporating the new state standards after the trainings from 43% before .them

Many teachers after the training (88%) fetinfident that they could make the case for the benefits of civic learning to a wide range
of stakeholders Overall, teachers also felt more at ease using online platforms for peer learning (from 50% to 73%)d Hasacou
avenue for continued support @communication for teachers in every region.



One significant ¢ han-Bleredganllesst af @gionatlocations,avastthatthayded thgy basl more knowledge and
information to connect to local and state resources that support civicungon. There was a 41 percentage pointrease posPD

for those wlstoonglyagyeetbwveghdhis statemerit. Overall, more than 70% teachers also received ideas on how to use
local peer networks and resources to seek out solutions to tegattiallenges and reach out to local leaders for support. 23% teachers
are unsure about such peer networks and 28% are not sure about reaching out to local leaders for assistance or resdiiragodent

The key takeaway for teacheacross the state waa better understanding of the law and the prescribed instructional strategies as

well as the availability of support and resources for them. Teachers really appreciated that each pedagogical strateghawed ex

and modeled in the sessions. They wouke Imore assessment strategies for assessing student learning in these domains. Teachers
valued the network of local teachers and peer mentors as a major strength to help in implementation. Teachers also wemedeart

to find that implementation of thenew aw and standards wasn’t as difficult as the
were doing many of these in their schools already and now they had access to ample resources for additional components.

The challenges most teachers cited wenmedictable in many ways; these included time and resource constraints and lack of
administrative support. A small community or town was seen both as a source of strength and a challenge by teacherschtasy tea
thought a smaltown meant a closénit community where students could know their local officials and have many opportunities for
local civic engagement. However, many teachers also thought small communities were too homogenous and parochial at imes whic
can lead to a closed political climate esglly for young people and a lack of diversity in thought and perspectives. This also led to an
additional challenge where teachers thought students were unmotivated because they did not value civic learning or linked its
relevance to their lives in gera. For additional support, most teachers would like a continuation of such professional development
opportunities and avenues for communication and networking with other teachers and PD providers.

Recommendations
Based on the survey results and analys@ne general recommendations are provided below

1 A rumber of teachers emphasized tloeticalimportance of peer networks ancbommunication particularly the connections
they made at regional training sessiom$owever,across the state, 23% teacherseatill unsure about usingeer networks
and 28% are natonfidentabout reaching out to local leaders for assistance or resource identificdiios.is an arethat the
local peer mentors can suppatirough theirregular interactionwith teachers. Onelgygestionis that peer mentors can be



provided resources and tips on how to develop stronger local networks and connect teachers to available resdaackss

that can help them

Another suggestion is that teachers can be provideddrson platforms taiscuss specific topics and strategies on a regular
basis and theseplatformscan be rotated in every region

Many teachers would like continued professional developreerd support. A number of teaches noted that they valued the
ample resarrces providedo them butsomew e r stightty overwhelmed Given that postPD more than 70% of the teacher
feel comfortable using online platforms for pekarning, this could be one source of quick and regular professional
development support. There can be webindwsitter chats, or discussion series around togeachers find most challenging

in their classes

One example is thatnany teachers struggled with time constraints and low student interest and engagementice. A
webinar could address this with specifitrategies and tips includirbringing in other teachers and their meitls as models

of best practice

Similarly, thereare aeas such as student enthusiasmahd ver si ty, and t h econtexttbahdre sbuscesa | |
of strength for some regital teachers but were cited as challenges by other teachers across the state. An online peer learning
exchange can help generate ideas and strategies between teadf@mrgistance, the lllinois Civics team or the peer mentors
could ask for proposals frotacal teachers on which topics they could provide expertise and argqoeer learning exchanges
aroundthat topic

The regional trainings providechampressiveoverview of the new legislationhe mandated pedagogical strategies, and the
wide repertoire d available resources. Nevertheless, teachers in every region require additional support in different domains
suchasservicelearning or making the case for civics in their school/communityhe first year of implemention, the Illinois

Civics teaman workwith the local peer mentors and institutionphrtners tomap out a plan to provide surgical support on

the most challenging topic ingivenregion



Tablel

Appendix

Difference in
Means (T1T2)

Sig. (2tailed)

IMP_Simulation of Democratic Processes (i

Framework (T2)

mock trials, debates) (T1) e "

. . . -.364 -4.110 76 .000
IMP_Simulation of Democratic Processes (i 4.39 77
mock trials, debates) (T2)
IMP_Controversial Public Issue Discussion: 4.06 77 -.260 -3.702 76 .000
(T1)
IMP_Controversial Public Issue Discussion: 4.32 77
(T2)
IMP_Teaching the 2016 Election (T1) 4.34 77 -.065 -.844 76 402
IMP_Teaching the 2016 Electi¢T?2) 4.40 77
IMP_Service Learning aligned with the 3.88 77 -.416 -3.952 76 .000
Curriculum (T1)
IMP_Service Learning aligned with the 4.30 77
Curriculum (T2)
IMP_Lessons aligned with Danielson's 3.76 76 -.289 -3.472 75 .001
Framework (T1)
IMP_Lessons aligned with Danielson's 4.05 76




Studies Standards (T2)

IMP_Forming Good Controversial Public Is: 4.06 77 -.234 -3.276 76 .002
Questions (T1)

IMP_Forming Good Controversial Public Ist 4.30 77

Questions (T2)

IMP_Lessons aligned with new Illinois Socii 4.05 76 -.263 -3.278 75 .002
Studies Standards (T1)

IMP_Lessons aligned with new lllinois Socii 4.32 76

Table2

Difference in
Means (T1T2)

Sig. (2tailed)

AGREE_| understand the value of

controversial issues in my classroom(s) (T1

controversial issues discussion in my 4.28 75
classroom(s) (T1)
AGREE_| understand the value of ~267 -3.710 4 000
controversial issues discgisn in my 4.55 75
classroom(s) (T2)
AGREE_| know how to pick appropriate
topics for discussion in my classroom(s) (T. 3.91 75
AGREE_I know how to pick appropriate ~173 2408 4 019
topics for discussion in my classroom(s) (T. 4.08 75
AGREE_| can facilitate civil discourse on
3.89 74 -.216 -2.704 73 .009




AGREE_| can facilitate civil discourse on
controversial issues in my classroom(s) (Tz

411

74

AGREE_| am connectiedregional or state
resources that support civics instruction (T

AGREE_I| am connected to regional or stat
resources that support civics instruction (TzZ

3.05

3.95

74

74

-.892

-7.563

73

.000

AGREE_| feel able to integrate election
relatedtopics (e.g. voting, voter registration
early voting, election judging, campaigning
into my classroom(s) (T1)

AGREE_| feel able to integrate election
related topics (e.g. voting, voter registratior
early voting, electiofjudging, campaigning)
into my classroom(s) (T2)

3.91

4.23

74

74

-.324

-3.022

73

.003

AGREE _| feel comfortable using online
platforms for peer learning (T1)

AGREE _| feel comfortable using online
platforms for peer learning (T2)

3.35

3.85

74

74

-.500

-4.648

73

.000

AGREE_My school leadership is very
supportive of my professional development
in teaching civics (T1)

AGREE_My school leadership is very
supportive of my professional development
in teaching civics (T2)

3.85

3.95

74

74

-.095

-1.153

73

.253

AGREE] feel well equipped to make the
case for the benefits of civic learning to a
wide range of stakeholders community (T1]

3.64

74

-.554

-4.928

73

.000




AGREE_| feel well equipped to make the ci
for the benefits of civic learning to a wide 4.19 74
rangeof stakeholders community (T2)
AGREE_| feel comfortable mapping my
lessons to existing and new curricular
frameworks and standards (e.g. Danielson,
Social Studies Standards) (T1)

AGREE_| feel comfortaainapping my
lessons to existing and new curricular
frameworks and standards (e.g. Danielson,
Social Studies Standards) (T2)

AGREE_| am comfortable using simulation
(e.g. mock trials, debates) in my class (T1)

3.27 74

-.595 -5.848 73 .000

3.86 74

3.46 74

AGREE_| am comfortable using simulation 3.91 74 e 4.153 73 .000

(e.g. mock trials, debates) in my class (T2)

Table3

Difference in . .
Mean N Means(T1T2) t df Sig. (2tailed)

CONFIDENT_Forming good controversial
public issue questions (T1) 3.51 73

CONFIDENT_Forming good controversial ~-603 5.975 72 .000

public issue questions (T2) 411 73




CONFIDENT__Conducting controversialipu

issue discussions (T1) 3.67 73
CONFIDENT_Conducting controversial pu TRELS Sk vz e
issue discussions (T2) 4.11 73
CONFIDENT _Using simulations of
democratic processes (e.g. mock trials, 3.37 73
debates) (T1)
CONFIDENT_Using simulations of et = e -000
democratic processes (e.g. mock trials, 4.01 73
debates) (T2)
CONFIDENT_Teaching the 2016 Election
3.68 73
CONFIDENT _Teaching the 2016 Election A Ol e DL
4.23 73
CONFIDENT tégrating service learning int
your lessons (T1) 3.01 72
CONFIDENT_Integrating service learning ~847 Al vE o
your lessons (T2) 3.86 72
CONFIDENT_Aligning your lessons with
Danielson's Framework (T1) 3.30 73
CONFIDENT_Aligning your lessons with =52l 2l 72 .000
Danielson's Framework (T2) 3.82 73




CONFIDENT_Aligning your lessons with tt

new lllinois Social Studies Standards (T1) 3.22 73

CONFIDENT _Aligning your lessons with tt ~r8l -/.668 2 000
new lllinois 8cial Studies Standards (T2) 4.00 73

CONFIDENT_Using a peer network to see

out solutions to teaching challenges or to 3.15 73

find models of best pracitce (T1)

CONFIDENT_Using a peer network to see ~849 -7.001 2 000
out solutions to teahing challenges or to 4.00 73

find models of best pracitce (T2)

CONFIDENT_Reaching out to local leader

and supports for assistance with teaching 3.19 72

challenges and resource identiifcation (T1)

CONFIDENT_Reaching tuibcal leaders 3.85 72 THESE R vE o0

and supports for assistance with teaching
challenges and resource identiifcation (T2)




